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Abstract
Financial literacy is the ability to understand and apply financial knowledge, attitudes and behaviours when making
decisions about saving, borrowing, spending, investing, insurance, pensions and digital payments. In India, the
expansion of formal financial access and digital transactions makes financial capability increasingly important, but
access alone does not guarantee that people can compare products, understand compounding, manage debt or avoid
fraud. This paper reviews the relationship between financial literacy and financial inclusion in India through secondary
sources, with emphasis on the Reserve Bank of India (RBI), the National Centre for Financial Education (NCFE), the
Securities and Exchange Board of India (SEBI), and the OECD/International Network on Financial Education (INFE).

The study uses a descriptive, document-based methodology. It synthesises policy documents, official
financial-inclusion indicators, international measurement frameworks and selected research literature. The analytical
framework treats financial literacy as multidimensional: knowledge, behaviour, attitudes and digital financial safety.
The evidence indicates that India has developed a substantial institutional architecture for financial education, while
continuing to face the practical challenge of converting awareness and access into informed, resilient financial
behaviour. The RBI reported a Financial Inclusion Index of 64.2 for March 2024, a year-on-year increase of 6.8%, and
reported scaling its Centre for Financial Literacy project to 2,421 centres during 2024–25. These are indicators of
system-level inclusion and programme reach, not direct proof that every household is financially literate.

The paper concludes that financial education is most useful when it is continuous, locally relevant, delivered in
accessible languages and paired with safe opportunities to practise. It recommends school and college modules,
community-based instruction, responsible digital-finance training, transparent evaluation and stronger coordination
among regulators, banks, educators and civil-society organisations. Because the paper uses secondary data, its
findings are analytical rather than causal; a future district-level survey is proposed to test differences by age, gender,
education, occupation and rural–urban location.

Keywords: financial literacy, financial inclusion, digital finance, household finance, India, RBI, SEBI, NCFE, financial
education
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1. Introduction
Financial decisions occur throughout everyday life. Individuals decide how much to spend, whether to save, how to
use credit, which insurance cover to purchase, how to plan for retirement and whether an investment product is
suitable for their circumstances. These choices can have long-term consequences because interest compounds,
inflation changes purchasing power, debt repayments reduce future income and investment returns are uncertain.
Financial literacy helps individuals understand these trade-offs and make decisions that fit their goals and risk
capacity.

In India, financial services are delivered through banks, non-bank institutions, insurance providers, pension systems,
securities markets and digital payment platforms. Initiatives to widen account ownership and digital access can reduce
barriers to participation. However, an account or a mobile payment application does not automatically mean that a
person understands interest rates, fees, fraud risks, insurance exclusions or the difference between regulated
investments and misleading promises. Financial inclusion and financial literacy are related but distinct: inclusion
concerns access and use of appropriate services, while literacy concerns the capability to choose and use them well.

The RBI’s financial-inclusion work and the National Strategy for Financial Education have emphasised the need to
build financial capability alongside access. The National Strategy for Financial Education 2020–25 proposed a ‘5 C’
approach—content, capacity, community, communication and collaboration—to improve the reach and effectiveness
of financial education. Following the conclusion of that strategy period, NCFE has indicated that a successor strategy
for 2026–31 is being developed. These developments make it useful to review what the existing evidence can and
cannot tell us about financial literacy in India.

This paper examines financial literacy as a practical capability rather than merely knowledge of financial terms. It
considers whether people can apply knowledge to budgeting, saving, responsible borrowing, product comparison and
digital safety. It also distinguishes official indicators of inclusion and programme coverage from direct measures of
individual literacy. This distinction is essential: an improvement in a national inclusion index is encouraging, but it
should not be interpreted as a direct measure of a person’s ability to make a sound financial decision.

The paper is especially relevant to students, salaried workers, self-employed people, small business owners and rural
households. Each group may face different decisions, yet all benefit from understanding inflation, emergency savings,
loan costs, insurance, diversification and fraud prevention.
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2. Research Problem, Objectives and Questions

2.1 Research problem

Despite broader access to formal and digital financial services, consumers may still lack the knowledge, confidence or
practical habits needed to select suitable products and manage risk. The problem is not simply a lack of information.
Financial education may fail when it is too technical, delivered only once, disconnected from local needs or not
accompanied by opportunities to practise. Digital convenience can also create new exposure to impersonation,
phishing, fraudulent investment advice and unauthorised transactions.

The central research problem is therefore: How can financial literacy support meaningful financial inclusion and
better household financial decisions in India, and what gaps remain in the available evidence?

2.2 Objectives
● To explain the meaning and major dimensions of financial literacy.

● To review official Indian policy initiatives and selected international measurement approaches.

● To examine secondary evidence on financial inclusion and financial-education delivery in India.

● To identify the likely links between literacy, saving, borrowing, product choice and digital safety.

● To assess research propositions using available secondary evidence without fabricating primary data.

● To recommend practical measures and an evaluation framework for financial education.

2.3 Research questions
● What knowledge, behaviours and attitudes are included in a useful definition of financial literacy?

● How do financial inclusion and financial literacy differ, and how do they reinforce each other?

● What does official Indian evidence show about the policy and delivery infrastructure for financial education?

● Which population groups and financial decisions require further attention?

● What design and evaluation practices could improve the effectiveness of financial-literacy programmes?

2.4 Research propositions

H1: Greater financial knowledge is expected to be associated with better personal-finance decisions. H2: Positive
financial behaviours—such as budgeting, active saving and comparing products—are expected to support financial
resilience. H3: Digital financial literacy is expected to help consumers recognise and respond to online financial risks.
H4: Access to formal financial services alone is not sufficient to ensure effective financial capability. These are
propositions, not statistically tested hypotheses in this secondary study.
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3. Scope, Definitions and Significance

3.1 Definition of financial literacy

Financial literacy is commonly understood as a combination of financial knowledge, attitudes and behaviours that
enables informed financial decisions and supports financial well-being. The OECD/INFE approach measures
knowledge, behaviour and attitudes, and newer tools also address digital financial literacy, inclusion, resilience and
well-being. The definition used in this paper is practical: a financially literate person can understand relevant
information, compare options, consider consequences, act in line with goals and seek help when necessary.

3.2 Key terms

Term Meaning in this paper

Financial knowledge Understanding interest, inflation, compounding, risk, return, diversification and borrowing
costs.

Financial behaviour Actions such as budgeting, saving, paying bills on time, comparing products and planning
ahead.

Financial attitudes Time preference, willingness to plan, confidence and orientation toward future financial
needs.

Digital financial literacy Skills and judgement needed to use digital financial services safely, protect credentials and
recognise suspicious requests.

Financial inclusion Access to and use of appropriate formal financial products and services.

Financial resilience Capacity to withstand financial shocks, meet obligations and recover from unexpected
expenses.

Financial well-being A condition in which people can meet current commitments, feel secure about the future
and make choices that improve quality of life.

3.3 Scope

The paper focuses on India and draws on national policy and institutional sources, international frameworks and
selected research literature. It addresses household-level decisions rather than corporate finance. It does not estimate
a new national literacy score, compare every Indian state, or claim to represent a particular district. No field interviews
or primary questionnaires were administered for this paper.

3.4 Significance

Financial literacy matters because financial mistakes can be costly and sometimes difficult to reverse. Better capability
can support planned saving, more informed borrowing, suitable insurance, long-term investment and safer digital
transactions. At a wider level, it may improve the quality of participation in formal financial systems and help
consumers engage with grievance-redress mechanisms. Education must nevertheless be paired with fair product
design, consumer protection and access to trustworthy advice.
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4. Review of Literature

4.1 International measurement literature

The OECD/INFE financial-literacy framework is influential because it treats literacy as multidimensional rather than as
a single quiz score. The 2023 international survey covered 39 countries and economies and reported measures of
knowledge, behaviour and attitudes, as well as financial inclusion, digital financial literacy and well-being. Such a
framework is useful for India because it distinguishes knowing a concept from consistently applying it in everyday
decisions.

The OECD/INFE 2022 toolkit provides standardised questions for measuring financial literacy and inclusion and
includes digital financial-literacy items. Standardised tools improve comparability, but a questionnaire still requires
careful translation, piloting and contextual adaptation. For example, examples about household budgets, informal
borrowing, digital payments or investment products may need to reflect the financial choices actually faced by
respondents.

4.2 Indian policy and institutional literature

India’s National Strategy for Financial Education 2020–25 brought together the RBI, SEBI, IRDAI, PFRDA and other
stakeholders around a coordinated approach. Its 5 C model recognises that financial education needs suitable content,
trained intermediaries, community engagement, effective communication and collaboration. This is important because
one-off lectures alone may not create durable habits. The strategy also identified the need for focused attention to rural
populations and people with lower levels of formal education.

RBI annual reporting provides a view of financial inclusion and delivery infrastructure. In its 2024–25 Annual Report,
RBI stated that the Financial Inclusion Index increased by 6.8% year-on-year to 64.2 in March 2024 and that the
Centre for Financial Literacy project had been scaled to 2,421 centres during the year. These figures are useful system
indicators. They do not directly reveal whether individuals can calculate compound interest or identify a fraudulent
message, so they should be complemented by outcome-based literacy measures.

4.3 Selected scholarly research

Research on financial literacy generally explores relationships between knowledge and decisions such as saving,
retirement planning, debt management and investment. Lusardi and Mitchell’s work is widely cited for showing why
basic concepts—interest compounding, inflation and risk diversification—matter for household financial decisions.
Atkinson and Messy’s measurement work helped develop internationally comparable tools. These studies support the
use of clear, behaviour-linked measures, but findings from one country or population should not be transferred
mechanically to all Indian communities.

4.4 Literature gap

A recurring gap is the distance between national policy or access indicators and local evidence about practical
capability. More district-level studies are needed to test whether people can apply knowledge in realistic situations,
how digital risks vary by age and experience, and whether training changes behaviour over time. Studies should
publish transparent sampling, instrument design and limitations rather than presenting unsupported percentages.
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5. Indian Policy and Institutional Context

5.1 Reserve Bank of India

RBI supports financial inclusion, financial literacy and consumer awareness through policy, reporting, education
initiatives and the Centre for Financial Literacy project. Its Financial Inclusion Index aggregates information about
access, usage and quality across dimensions of the financial system. The index is therefore best understood as a
broad measure of inclusion, not a direct test of financial knowledge. RBI’s annual report also describes ongoing work
to strengthen financial literacy and extend community-level delivery.

5.2 National Centre for Financial Education

NCFE is a not-for-profit organisation promoted by RBI, SEBI, IRDAI and PFRDA. It coordinates national
financial-education initiatives and publishes the National Strategy for Financial Education. The 2020–25 strategy used
the 5 C approach: Content, Capacity, Community, Communication and Collaboration. In 2026, NCFE indicated that a
new NSFE 3.0 for 2026–31 was under development, with consultation, mapping of existing initiatives and
measurement of financial literacy and inclusion included in the process.

5.3 Securities and Exchange Board of India

SEBI’s investor-education role is particularly relevant to securities-market participation, product risk, diversification,
regulated intermediaries and grievance redress. Financial literacy in investment settings should teach people to
assess risk and suitability rather than encourage trading or promise returns. Consumers should verify intermediaries
through official channels, read product disclosures and avoid acting on anonymous tips or pressure to transfer money
quickly.

5.4 Insurance and pension regulators

Insurance literacy includes understanding coverage, exclusions, premiums, claim conditions and the difference
between protection and investment. Pension literacy concerns long-term contributions, retirement needs, risk and the
consequences of withdrawing savings early. IRDAI and PFRDA are therefore relevant to a whole-of-life approach to
financial education.

5.5 Digital finance and consumer protection

Digital finance can lower transaction costs and make services more accessible, but users must protect PINs,
passwords and one-time passwords, verify recipients and report suspicious activity quickly. Education should make
clear that a person should not share authentication credentials with callers claiming to be bank staff. It should also
cover screen-sharing scams, fake customer-care numbers, fraudulent loan applications and misleading investment
advertisements.

The institutional framework is strongest when financial education is coordinated with responsible product design,
transparent disclosures and accessible grievance mechanisms. Consumers cannot be expected to overcome every
information asymmetry through education alone.
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6. Conceptual Framework
The paper uses a four-part framework. Financial knowledge provides the information base; attitudes shape willingness
to plan; behaviour translates knowledge and intention into action; and digital financial literacy supports safe use of
technology. These dimensions operate within an enabling environment shaped by income, education, family
responsibilities, access to services, local language, trust and consumer-protection systems.

Figure 1. Four complementary dimensions of financial literacy. The categories are conceptual and are not presented as measured scores.

6.1 Proposed relationships

Construct Expected mechanism Possible indicator

Financial knowledge Improves ability to interpret costs and risks. Correct responses on interest, inflation,
compounding and diversification.

Financial attitudes Supports long-term planning and delayed
gratification.

Stated preference for planning, emergency
funds and future goals.

Financial behaviour Turns knowledge into repeatable routines. Budget use, active saving, bill payment and
product comparison.

Digital financial literacy Reduces avoidable exposure to digital risks. Credential protection, verification habits and
scam recognition.

Financial resilience Reflects capacity to handle shocks. Emergency savings, ability to meet an
unexpected expense, debt stress.

Financial well-being Represents the broader outcome of capability
and context.

Ability to meet commitments and feel secure
about future finances.

6.2 Contextual factors

Age, gender, education, income, occupation, rural–urban location, disability, language, phone access and prior
experience with formal finance may affect both learning opportunities and financial outcomes. These should be treated
as contextual variables, not as proof that one group is inherently more or less capable. A fair study measures actual
capability and barriers rather than relying on stereotypes.

6.3 Framework implication

The framework implies that effective education should combine explanation with practice: a learner should not only
hear what compound interest means but also compare loan offers; not only be told to save but prepare a realistic
budget; and not only be warned about scams but practise verifying a payment request. Programme evaluation should
measure both knowledge and behaviour.
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7. Research Methodology

7.1 Research design

This study adopts a descriptive and analytical secondary-research design. It reviews official reports, institutional
strategy documents, measurement frameworks and selected academic literature to describe the current policy context
and develop an evidence-based conceptual analysis. It does not use a primary survey, experiment or interviews.

7.2 Sources of data
● RBI Annual Report 2024–25 and RBI financial-inclusion reporting.

● NCFE National Strategy for Financial Education 2020–25 and official information about the next strategy.

● OECD/INFE international survey and financial-literacy measurement toolkits.

● Selected scholarly literature on financial literacy measurement and household financial decisions.

● Official regulatory education material relevant to investing, insurance, pensions and digital finance.

7.3 Inclusion and exclusion criteria

Priority was given to official, traceable sources that define a measurement framework, report a policy initiative or
provide a clearly described empirical approach. Sources were used only for claims they can reasonably support.
Unverified social-media claims, anonymous statistics and unsupported estimates were excluded. Because the aim is a
college-level review rather than a systematic review, the search is selective and is not claimed to exhaust all
publications.

7.4 Analytical method

Evidence was organised into four themes: (1) definitions and measurement; (2) Indian institutional and policy
infrastructure; (3) likely links between literacy and financial behaviour; and (4) gaps and recommendations. A
qualitative comparison table was used to distinguish official indicators from direct literacy measures. Descriptive
figures are reproduced only when attributable to official sources. No inferential statistical analysis was performed.

7.5 Ethical and integrity safeguards

No participant data were collected, so no claims of informed consent or institutional ethics approval are made. No
fictitious sample size, survey percentage, regression coefficient, significance level or respondent quotation is included.
If a local field study is later conducted, it should use informed consent, voluntary participation, secure data handling
and a pre-specified analysis plan.

7.6 Methodological limitations

Secondary sources vary in purpose, definitions, sample design and date. An index of inclusion is not interchangeable
with an individual literacy score, and programme coverage is not proof of programme effectiveness. This paper
therefore uses cautious language and treats causal relationships as hypotheses for future testing.
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8. Secondary Evidence and Descriptive Analysis

8.1 Financial inclusion indicator

RBI reported that the Financial Inclusion Index rose from 60.1 in March 2023 to 64.2 in March 2024, representing
year-on-year growth of 6.8%. The index reflects several dimensions of inclusion and offers a high-level view of
progress. It does not by itself establish that every consumer understands product pricing, debt or digital fraud. The
appropriate interpretation is that access, usage and quality indicators improved at the aggregate level, while direct
literacy outcomes require separate measurement.

Figure 2. RBI Financial Inclusion Index values as reported in RBI’s 2024–25 Annual Report. Source: RBI (2025).

8.2 Financial-education delivery infrastructure

RBI reported that its Centre for Financial Literacy project was scaled to 2,421 centres during 2024–25.
Community-based centres can potentially provide accessible instruction and discussion, especially where residents
benefit from local-language explanations and practical examples. However, centre count is an input or reach indicator.
Strong evaluation should also assess attendance, learning gains, behaviour changes, inclusion of underserved groups
and the durability of outcomes.

Figure 3. Reported Centre for Financial Literacy scale. Source: RBI (2025).

8.3 International measurement context

The OECD/INFE 2023 survey included 39 countries and economies, among them 20 OECD members and eight G20
economies. This illustrates the value of common measurement approaches across jurisdictions. It does not imply that
all participating countries are directly comparable in every respect; country context, sample design and the exact
survey items still matter.
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9. Comparative Literature and Evidence Tables

Table 1. Comparison of selected sources

Source Focus Contribution to this paper Important limitation

RBI Annual Report
2024–25

Financial inclusion and
financial literacy initiatives

Provides recent official index and
programme-coverage information.

Aggregate system indicators do
not directly measure every
person’s literacy.

NCFE, NSFE
2020–25

National strategy and
implementation principles

Explains the 5 C approach and
coordination among regulators and
partners.

Strategy design is not itself an
evaluation of impact.

OECD/INFE 2023
survey

International adult
financial-literacy
measurement

Offers a multidimensional model
and cross-jurisdictional context.

Country comparisons require
attention to samples and
context.

OECD/INFE 2022
toolkit

Measurement instrument
and survey methodology

Provides a basis for designing
transparent future field studies.

Questionnaires require local
translation, piloting and
adaptation.

Lusardi & Mitchell
(2014)

Economic importance of
financial literacy

Synthesises evidence linking
literacy with household financial
decisions.

Results and mechanisms may
vary across populations and
settings.

Table 2. What the evidence can support—and what it cannot

Evidence type Can support Cannot establish alone

Financial Inclusion
Index

Aggregate change in financial inclusion
dimensions.

Individual knowledge or causal impact of a
literacy programme.

Number of education
centres

Scale of delivery infrastructure. Attendance, learning gain or behaviour change.

International literacy
survey

Standardised measurement and broad
comparison.

Precise local results for a district not sampled
separately.

Prior academic studies Theory, measurement choices and
associations reported in those studies.

A new causal claim for the current paper’s
population.

Future local
questionnaire

Local patterns if sampling and analysis are
sound.

National representativeness unless the sample
design supports it.

The central methodological lesson is to match each claim to the type of evidence available. Policy documents explain
priorities, administrative counts show delivery scale, survey results measure respondents, and experiments or credible
longitudinal designs are better suited to causal questions.
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10. Findings and Hypothesis Assessment

10.1 Main findings
● Financial literacy is multidimensional. Knowledge, attitudes and behaviour should be measured separately; digital

safety is increasingly important.

● India has a formal financial-education architecture involving RBI, SEBI, IRDAI, PFRDA and NCFE, with coordination
and community outreach emphasised in national strategy.

● Official indicators show progress in the broader financial-inclusion environment and expansion of delivery
infrastructure, but they are not direct proof of household literacy or programme impact.

● Financial education should be practical and tied to decisions such as comparing loan costs, building an emergency
fund, understanding insurance terms and verifying digital payment requests.

● Evidence gaps remain around local outcomes, differences among population groups and whether learning persists
after training.

10.2 Hypothesis assessment

Proposition Assessment from secondary evidence Status

H1: Financial knowledge is
associated with better
financial decisions.

Prior literature and measurement frameworks support this
expected relationship; this paper did not estimate it in a new
sample.

Supported as a
literature-based proposition;
not newly tested.

H2: Positive financial
behaviour supports
resilience.

Budgeting, saving and planning are recognised components of
financial-literacy and resilience frameworks.

Conceptually supported;
local causal test required.

H3: Digital financial literacy
helps users respond to
online risk.

OECD/INFE includes digital financial literacy; practical safety
skills are relevant to digital financial use.

Plausible and
policy-relevant; direct
outcome measurement
required.

H4: Access alone is
insufficient for effective
capability.

Inclusion indices measure access, usage and quality, while
literacy frameworks separately measure knowledge, attitudes
and behaviour.

Supported by the distinction
between constructs.

These assessments are deliberately cautious. The paper does not report p-values or declare statistical
acceptance/rejection because no primary dataset was collected and no inferential tests were performed.

10.3 Implications

The practical implication is to evaluate financial education by outcomes, not only by the number of sessions delivered
or people reached. A short baseline assessment, realistic exercises, a post-training check and a follow-up assessment
can help determine whether participants gained knowledge and adopted safer habits.
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11. Discussion
The evidence reviewed suggests that financial literacy should be treated as a capability that develops through
repeated practice and an enabling environment. Financial knowledge is necessary but may not be sufficient: a person
can understand the idea of saving and still be unable to save regularly because income is unstable or essential
expenses are high. Similarly, a person may know that a loan has interest but struggle to compare two offers if fees,
repayment schedules and penalties are not clearly disclosed.

This distinction matters for policy. Education can improve understanding, confidence and decision routines, but it
cannot independently solve low income, unsuitable products, aggressive selling, poor disclosures or inaccessible
complaint channels. Financial literacy initiatives should therefore complement—not replace—consumer protection, fair
conduct and clear communication by financial institutions.

Digital finance illustrates both the opportunity and the challenge. Digital services can make payments and account
access easier, but users may face scams that exploit urgency, authority or fear. Effective education should teach
simple actions: pause before transferring funds, verify the recipient through a trusted channel, never disclose OTPs or
PINs, avoid unknown screen-sharing applications, and report suspected fraud promptly through official channels.
Lessons should be adapted for first-time users and delivered in languages they understand.

A community-based model can help bridge the gap between national strategy and everyday decisions. Banks,
colleges, self-help groups, local government bodies, community organisations and employers can deliver learning in
familiar settings. For rural communities and small businesses, examples should include seasonal income, emergency
expenditure, crop or business cash flow, formal credit, insurance, savings and digital-payment safety. For young
adults, modules can cover budgeting, credit cards, buy-now-pay-later products, student expenses and investment
misinformation.

The literature also highlights a measurement challenge. A programme may increase awareness without changing
behaviour, or it may change behaviour without producing a large improvement in a general knowledge score. A robust
evaluation should therefore combine objective questions, short practical tasks and self-reported behaviours, while
acknowledging the limitations of self-reporting. Follow-up measurement is important because immediate post-training
results may overstate long-term retention.

Finally, financial literacy must be framed as empowerment, not blame. People make decisions within constraints. The
purpose of education is to expand choices, improve understanding and help consumers recognise when a product is
unsuitable or when they need independent advice.
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12. Recommendations

12.1 Schools and colleges
● Introduce age-appropriate modules on budgeting, interest, inflation, saving, borrowing, insurance, investing and

fraud prevention.

● Use practical tasks such as comparing two loan offers, planning a monthly budget and identifying suspicious
messages.

● Teach the difference between saving, investing, speculation and gambling, including the relationship between risk
and return.

● Assess learning through short scenario-based questions rather than attendance alone.

12.2 Rural and community education
● Deliver sessions in local languages and use examples that reflect seasonal income and household priorities.

● Work with community groups, banks, local institutions and trusted educators while avoiding product-selling conflicts.

● Provide simple printed checklists and accessible complaint-channel information for people with limited internet
access.

● Offer refresher sessions rather than relying only on one-time awareness events.

12.3 Digital financial safety
● Teach users never to share OTPs, PINs, passwords or full card credentials with callers or unknown websites.

● Demonstrate verification of official apps, websites, customer-care channels and regulated intermediaries.

● Explain common patterns such as fake KYC updates, remote-access app requests, fake investment returns and
payment-collection scams.

● Encourage users to report suspicious transactions quickly through official bank and government channels.

12.4 Borrowing and debt management
● Explain total repayment, annualised cost, processing fees, late charges, collateral and consequences of missed

payments.

● Encourage borrowers to compare offers and read terms before signing or accepting a digital loan.

● Discuss credit reports and repayment history without suggesting that borrowing is always harmful or always
beneficial.

● Promote realistic repayment planning and early communication with lenders when difficulty arises.

12.5 Saving, insurance and investment
● Help households set an attainable emergency-fund target based on their expenses and income stability.

● Explain that insurance protection, savings and investments serve different purposes.

● Promote diversification, long-term planning and suitability assessment; avoid promises of guaranteed high returns.

● Direct consumers to official regulator resources and grievance mechanisms.

12.6 Programme governance

Programmes should disclose funding and sponsorship, avoid sales pressure, use plain language and publish
transparent evaluation results. Content should be reviewed periodically because digital products, fraud patterns and
regulations change. Feedback from learners should inform revision.
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13. Implementation Plan and Evaluation Indicators

Figure 4. Proposed programme cycle. This is a recommendation, not a report of a programme already implemented.

13.1 Suggested 12-month plan

Phase Months Activities Outputs

1. Diagnose 1–2 Identify target groups, conduct baseline assessment,
map local services and languages.

Baseline report and learner
profile.

2. Design 3 Adapt modules, examples and materials; train facilitators;
pilot questions.

Localised teaching pack and
trained facilitators.

3. Deliver 4–8 Run interactive sessions and practical exercises; provide
safety checklists.

Attendance and session
records; completed practice
tasks.

4. Assess 9–10 Repeat knowledge questions and scenario tasks; conduct
follow-up with a sample of learners.

Pre/post comparison and
qualitative feedback.

5. Improve 11–12 Review outcomes by subgroup, identify barriers and
revise programme.

Evaluation brief and next-cycle
action plan.

13.2 Recommended indicators

Area Example indicator Timing

Reach Number enrolled, attendance, completion and subgroup participation. Monthly

Knowledge Correct answers on interest, inflation, compounding, risk and
diversification.

Baseline and post-test

Applied skill Ability to compare loan costs or identify a suspicious payment request. During and after training

Behaviour Reported budgeting, active saving, product comparison and safer
authentication habits.

Baseline and 3–6 month
follow-up

Inclusion Use of appropriate formal services and awareness of grievance routes. Baseline and follow-up

Equity Differences in participation and learning by age, gender, education,
location and language.

Each evaluation cycle

Quality Learner satisfaction, facilitator fidelity and complaint handling. After each session

13.3 Evaluation cautions

Pre/post improvement does not automatically prove that training caused the change; outside events and repeated
testing can affect results. Where feasible, programmes should use comparison groups or phased roll-outs, report
attrition and publish the questionnaire and scoring rules. Results should be reported with sample sizes and uncertainty,
not only percentages.
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14. Limitations and Future Research

14.1 Limitations
● This is a secondary-research paper and does not include new field data from households, students or workers.

● The source review is selective rather than a registered systematic review; some relevant publications may not be
included.

● Official indicators have different purposes and cannot be treated as interchangeable measures of literacy.

● Reported centre counts and policy initiatives measure infrastructure or activity, not necessarily learning outcomes.

● The paper does not establish causal effects between literacy and financial well-being.

● Financial products, regulations and digital-fraud patterns change over time; some programme details may be
updated after publication.

14.2 Future research directions

A local empirical study could examine financial literacy among college students, salaried workers, farmers,
self-employed people or small-business owners in a defined district. The research should state the population,
sampling frame, sample-size rationale, data-collection period and limitations. The questionnaire should be piloted in
the relevant language and should contain objective knowledge items as well as questions about behaviour and digital
safety.

A useful future design would measure participants before a financial-education intervention, immediately afterward and
again after three to six months. Where practical and ethical, a comparison group could help distinguish programme
effects from changes that would have occurred anyway. Analysis might compare scores by age, education,
occupation, gender and rural–urban location, while avoiding causal claims from simple cross-sectional correlations.

14.3 Suggested future hypotheses
● H1: Financial-literacy scores differ by level of formal education, after accounting for relevant demographic factors.

● H2: Participants who complete scenario-based training show greater improvement in applied financial decision tasks
than those receiving information-only material.

● H3: Digital financial-safety knowledge is associated with safer self-reported authentication and verification
behaviour.

● H4: Regular budgeting and active saving are associated with greater self-reported ability to manage unexpected
expenses.

● H5: The relationship between knowledge and behaviour varies with income stability and access to suitable financial
products.

These hypotheses should be specified before data analysis. Measures and statistical methods should be chosen to
match the research questions and data quality.
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15. Conclusion
Financial literacy is an important life skill because households routinely make decisions about spending, saving,
borrowing, insurance, investing and digital payments. The most useful approach combines knowledge with attitudes,
behaviour and the ability to use digital financial services safely. A person must not only understand a concept but also
apply it when comparing products, planning expenses, managing repayment and responding to suspicious requests.

The review shows that India has an established institutional foundation for financial education, including the RBI, SEBI,
IRDAI, PFRDA and NCFE. The National Strategy for Financial Education 2020–25 proposed a coordinated 5 C
approach, and NCFE has indicated that a successor strategy for 2026–31 is being developed. RBI’s reported Financial
Inclusion Index of 64.2 in March 2024 and the expansion of the Centre for Financial Literacy project to 2,421 centres
during 2024–25 are important indicators of progress in the broader financial-inclusion environment and education
infrastructure.

However, these figures should not be mistaken for direct evidence that every individual is financially literate or that a
particular programme has caused improved outcomes. More transparent local measurement is needed to understand
practical knowledge, financial habits, digital safety and resilience across different groups. Future studies should use
well-designed questionnaires, appropriate sampling, clearly described scoring and follow-up assessments. They
should avoid fabricated data and distinguish correlation from causation.

The key recommendation is to make financial education continuous, practical, inclusive and measurable. Schools and
colleges can teach core concepts early; community institutions can make learning locally relevant; regulators and
financial institutions can provide reliable information and accessible grievance channels; and programme managers
can evaluate both knowledge and behaviour. Financial literacy cannot eliminate economic hardship or replace
consumer protection, but it can help people make more informed choices within their circumstances.

In conclusion, meaningful financial inclusion requires more than access to an account or an app. It requires the
capability to understand options, make considered decisions, protect oneself from avoidable risk and seek help when
needed. Financial education is most likely to contribute to financial well-being when supported by fair financial
services, strong consumer protection and evidence-based evaluation.

Author’s note: This paper is suitable as a secondary-research draft. Before academic submission, add the required
student and institution details, check the college’s formatting rules, and verify that the reference and citation style
matches the supervisor’s requirements.
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Appendix A. Illustrative questionnaire for a future local study
The following is a proposed instrument only; it has not been administered and no responses are included in this paper. Adapt and pilot it
before use.

1. Age group: 18–24 / 25–34 / 35–44 / 45–59 / 60+. 2. Education: up to secondary / higher secondary / graduate / postgraduate / other. 3.
Occupation: student / salaried / self-employed / agriculture / homemaker / other. 4. Do you prepare a monthly budget? always / sometimes /
never. 5. Do you maintain emergency savings? yes / no / prefer not to say. 6. If prices rise while savings remain unchanged, does
purchasing power rise, fall or remain the same? 7. Does interest on interest generally increase the final amount compared with simple
interest over the same period and rate? 8. Does higher expected investment return usually involve higher risk? 9. Do you compare total
repayment and fees before taking a loan? 10. Do you know how to verify a financial service provider through an official source? 11. Would
you share an OTP with a caller claiming to be bank staff? 12. If you suspect a fraudulent transaction, what would you do first? 13. Which
topics would help you most: budgeting / loans / savings / insurance / investing / digital safety / grievance redress?

Ethical note: Participation should be voluntary. Do not collect account numbers, passwords, OTPs or other sensitive credentials. Store
responses securely and report aggregate results honestly.



